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ABSTRACT | | ’

o study was corducted in South Aucklahd, New Zealand,T,
- to discover how @re’ﬂ*s could kelp chila*an with reading ~ * , ’
. difficulties. Sgec*fically. the studv addressed three questions: Do’
parents want tojhelp improve their chiliren®s reading? Can parents,,;
learn spacific Teadiag tutoring skills? Does parent .tutpring improvg

' chlld:en's reading, both at+ home and at schodl? The study inwolvad. 1u
families, each with a child between * he ages of 8 and A2 whp was at:
lekst two years behind in Teading. The parents were instructed ‘3-’r ’
tutoriny procedures that were desianed to help, children enjdy readlnq
'and become independent readers. The results showed that, -at home, the
tutored children progressed am averaze of 5375 mopths in the ledel »oF
book th2y could read, the overall accuracy of their reading ‘improveid
from B84¢.5% to B6.6%K, and their percentage 6f se&fhcarrected errors
improvei from 15.2% td 27.6%..2% school, hovever, only two of tha-
children showeq, progress. The findinas inlicatdd -that ‘paregnts."dij

vant to heip *hélr children with reading: that parents not. oaly ,
learned the tutoring procedures bu+, in some cases, used .them with ©
othér cuildren; and that reading qa*ns in- oh2 setting aid ngt
automati ally +ransfer to a secord gettinq. (FLf A
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« - % When thi'ng;g)uv'r‘ong with a child's schoof~ .
v work, however, Pprofessiorals are less likelyto call difficulties. '
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' When things'go.wrong with a child’s social
. behaviour, teachers, psychologists and social
[ workers fr'e‘quezjtly ask for the parents' help, -
O When children are disruptive in class, when
+ < "children are repeatedly late for school, when
- Q0O children seem upset or withdrawn, parents are
— .asked to suggest possible causes, to try out new
y ‘ways of managing thé problem, and to reporton

any ehanges in their child's behaviour.

- Stuart McNaughton and Marianne Quinn. N _ :

#

on the help of parents. This i probably because
they wonder if the parentsdre interested in
helping with problems which are traditionally .
‘seen as the responsibility of the school. They may
also view parents as unskilled, as likely to make
the child more anxious and confused.

Three educational psychologists and a
rbsearch associate at the University of Auckland,
have just spent a year studying how parents can
help childrén with academic (in this case,reading)
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When things go wrongwith a child's social
behavivur, leachers. psychologists and socjal
‘workers frequently ask er the parents’ help.
When children ar;d‘usmptzve in class, when
children are refeatedly iate for school, when

children afem upset or withdrawn, parents are
asked to suggest possible causes, to try out new
ways.of managing the problem, and to report on
any changes in their child's behaviour.
When things go wrong with a child’s school
work, however, professionals are less likely to call

on the help of parents. This is probably Kecause
they wonder if the parents are interésted in

. helping with problems which are traditionally

seen as the responsibility of the school. They may
also view parents as unskilled, as likely to'make
the child more anxious and confused.

 Three educational psychologists and a
research associate at the University of Auckland,
have just spent a year studying how parents can
help children with academic (in this case, reading)
difficuities. : :

r Gardyne

I
>




. B - o o a .
\ , .
2 . L. a < m A

) r;r_',:’(_" - I -« .
~ <« . ‘e P . -
Thew research ddd:es:.ed three main questeons: Before training parents in the tutoring procedures
we recorded several sessions.where parentg tutored
1. Do parents want to hetp their chiigren S their child in the manner that seemed most ‘natural’ to +
reading difficuities? : 4 them. They were given appropriate books and asked
. 2. Gan parents ‘eaf n specmc readmg lutoring " totry to help their child to read better. This allowed us
skills? : ‘ todiscover whether parents can help their children
3. Does the parents’ tutoring improve the way when they are not instructed specifically how to tutor.
their child reads, both at home and atschool? After all it is possible that just by hearing their shildren
These questions were answered in an intensive study read three times a week progress will be made. Hereis » _
of 14 tamilies 1 South Auckland. Each farpily had a .a-summary of parents’ ‘natural tutoring style:
‘hild between eight and 12 years ol > '
chiid between eight and 2 years old who was between When parents are not trained to tutor they
& years 4 months and hve years behind in reading The .
: . . usually:
fanuhes were referred © the Mangere Home and . f ,
. R . RN make few comments about children’s good
- Sehool Preject by educational psychologists, and reading, or attempts at problem solving: :
were accepted it the project it - ' g P P ) g S ‘
an adult o1 oldér sibhing was willing to spend 3 mr;)ptm,kstfa;gfxa:é?r‘ chi E make mtstake_. or
SESSIONSs per week {about 10-15 minutes per getsluckonawerd. .
session) tutoring the child: “help children by telling them the word (provide a
-- ' : el) with ’
the fanmily agreed that the sessions could be Z?Srdth é n\:‘ste!{\j:;)s howing them how to work it ouf
tape-recorded and that a project irector could ' ‘ _ .
wsit the family twice a week’ for the 10-15 weeks ' ‘ . e o
~ , The 'natural’ or untrained tutoring sessions
of the proje . . : . ,

- : - producec;)ery little improvement in the children’s
the class teagger, school principaland parents reading. The directors of the project then : ;
agreed that samples of the child's reading could _ introduced the tutoring procedures to each family
Also be abtained at schoo) ' ] in turn. The sequential introduttion ®f the training

. ‘i allowed us to test whether or not any changes in
the thtog spoke to the child in English; i
©HHOL SPOKe ¢ J g the child's reading were caused by the use of the
the ghild havd no vision or he(mnq pr()bk’ms procedures. . ) "
) a ) ’ ) .
F. r" i . . U S o o— . - ‘ -
'gu e’ ' [ Home Tutoring Procedure » )
[ S S 1 . ‘ ‘
. l For Correct Reading j . . " 1 For.Probiem Reading ] '
. s tmemcme s e e T' —————t s i} . s l - - d .
t We shouldfpraise when . L 4 We should wait to gwe- ' )
childgen réad asentence . chidren a chance'to -
cotrectly . solve the problem . .
ek
‘g JOWe should praide when s + I 1 .
haldeen correct : . .. ‘
themselves after If The Mistake it The Mistake . 1fThe Child .
mistaxe Does Not . DOes Says Nothing
‘ , . Make Sense’ - Make Sense T
VWe should fraise when T L _ - 1 T~
:,m““f‘”, ;:m 4 Wf;m . 5 We shouid promp}-with’ & We should prompt with 7 We should ask the chiid *
correct 4 fer we v clues abouttha meaming  clues about the way the to read on to the end of
. Rruimpied them ! of the story - word Tooks the sentence
eq wvshuuld dskfx e gy we should ask about or. we shouid ask the *
. . . “ question . one part that is wrong. child to go back to the
‘ - . . ‘ beginning of the
f ( ‘ R J ¢ Sentence again.
. - o oo T l . ® )
B 1 The Word is .- o .
AR . not Correct .
. . EECE g After Two Prompts . . )
i |
.‘1 kS f }' - ¥ . N
§ ' ' N .
\. - . . 8 Weshouldsay Theword . A
: . 1S - = . ,
5 - : | ‘
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The tutoring edures were designed to help Figure 2 Changes in Tutor Behaviour Across
children enjoy reading They were also to help T S Untrained and Trained Tutoring Conditions
them to become independent {rather than ) ' for Eight Families. '
dependent) readers by solving the words they . . /
found difficuit. One part of the procedures told ' .00, T
parents what'to do when their child read well '
“{correct reading). the other part told them what to
do when the child had difficuity (problem -
reading). The procedures are outlined below left:
When parents provide descriptive praise (e.g.,
‘good boy. you corrected yourself there,) they not
only make the session more pleasant for both
parties, but they tell children what it is they have
done right. or nearly right {Statements 1, 2 and 3).
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Percentage Delay

-

By pausing for several seconds after a child .
makes a mistdke parents give children a chance . 20
to recognise (often by reading on) that what they ’
have safldl dogs not make sense or does not match o
the text. Very often children will correct the p
mistake for themselves (Statement 4). Learningto
se!f—c.orrec,t is an important part of ifaammg to :
become an independent reader. , - | 8 : C

~|

EAMILY: 12345678 12345678

By giving children a prompt or clue, rather then télling 100
them the word. the tutor is teaching them to problem- N
solve the word, rather than to rely on the tutorto ' L
Jprovide an answer (Statements 5, 6 and 7). Tutors
tell.the child the word after two prampts, so that
the flow of thé story IS not broken for too long

. (Statement 8).
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The graphs show that parents were able to lehrn
- these new tutoring procedures. They shifted from
immediate to delayed attention to errors from .
providing models to provifiing prompts, dnd they .
significantly increased their number of praise
~ comments per session. &

£
o

Percenlage Prompts

3
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itis zmportant to remember however' that thesg
changes were achieved within the context ofan N FAMILY. 12345678 + 12345678
intensive and flexible traming programmé: Each family ' T : "
was visited twice a.week during the training phase. At . ‘ » ’
each session the. dsrecmr reviewed the procedures '
.with the parest, dzscus$ed the anajysis of the previéus
session’s tape-recorded! data, observed the parent _
¢+ tutoring the child for 10 minutes and discussed several | ¢
examples of correct and incorrect tutoring that arose :
~during the observation. In other words, the training
. «compriged disc dsssorJof the printiples involved in the
new procedures. oppgbrtumt es for practice,
mdivigualized feedbaFk and on-the- spot modelling ‘
by the director. - -y/ S £
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Having shown tha parents could learn the tutoring ‘){ L4
procedures our nextiquestion was, ‘Do the procedures -
improve children’s réading both athome dndat | .+
schop!?’ The three major.measures of a ¢hild’s v
) progress were: ;S;cent of words read zﬁst;a iy correot ' ' I
‘. {accuracy): percent of errors self-corrected; and ; )
proqreqs in book level, that is, the graded level of FAMULY. 1 2.3 4 5 678 12345678
difficuity of the books the child could read with '90% . " Untrained Trained
. ) accuracy { : . . tutoring - o tutor&qg

Number of Parent Praise Statements
43}

L




. The resuits that fonowdescnbe the progress of our 2 Can parents leasn spac:f:c reading tutormg
second group of e@\fammes ‘ ‘ .. .-procedures?

P A

N Parerts not on‘ly !eamed the procedures; but in gome
1 Progress dt Hom% e .
. N % cases, began to use them, quite voluntarily with heir
Children progressad an avenge cf 5.75 months in in . ) . - .

: book !evei under trained tutor: ndmon Thears 5 » other children, or with the children of netghbo or
‘ N ol friends. Feedbatk to parents proved to be important,
not only t& help parents make theinitial shift from their
‘natural” tutoring style, but to’help.them maintain the
correct procedures after several weeks of tutoring. in
subsequent training programmes ))ve will show parents
how to do the ‘quality control”on their own tutoring.

from 84.5% to 86. 6% and rs rrors se!f-
corrected improved frME ST 07 6% K

were made despite the readmg material becors
mcreasmgly difficuit as the trammg progressed v%\

2.\Progress at School. \\ v 3 Does the tutonng improve the child' s reading both
By taking samples of the children’s unassisted reading .. atheme and atschool?
at.school, we could see whether gains made at home " o . o
were transferved to school. Two of the eight children J(he project §howad clearly that gains in one setting do >
. T~ - not automatically transfer to a second setting__ '
o * made rapid progress in book level at school, but for . 4 . . ;
the other six children gains and progress at home Considerable gains were made by all eight children at
we're hét sufﬁ‘éiént to ensure progress at school home.‘.Although two children showed similar gains at
. o L e hool, the remaining six did not. For these children,
Consequently. addiyonal school tutoring was provided the assistance of a school tutor trained-in the same
for these children, by trained researchassistants. brocedures was needed 1o Maintain Proaress -
When the procedures-were used botfl at home and at o rticularl when they were romote%ﬂto a n‘e‘w book
school, these six children produced ‘gains at school pa , Y y . p. : T
that parailelad those made at home. « 'I'H'e.dx*rectors. are now.domg ﬁ.ner apalyses of the data_ .
The children.s progress at school during the trained 1o d!scovef morg precise relg t;onsm.ps between what
. : ) was done in particular tutoring sessions and the
tutoring phases of the project can be summarized by, oaress of the children at home and at school.
saying that in 2.7 months of tutoring they showed an Pr g‘ . scho
average gain of 8.7 months in the level of book they Reference
could read with 30% accuracy (arate of progress e _e ces. '
substantially above 'nérmal progress). . Further information about the work of the Mangere Home
.. ) ; N and School Project can be found in P
Conclusions . ' . .Glynn E. L. McNaughton. §,S., Robinson, V. M. J.. &
- o . : ) Quinn, M. Remedial Reading at Home: Helping You to
he project’s achieverments can be summarised by Kelp Your Child. Wellington: New Zealand Council for
returning to the three questns. éducanonal Researci1. 1979,
'1. Do parents want to help with their children’s Glynn. E L. McNaughton, 5. 5., Robinson, V. M. J.. &.

*Quinn, M. Training Parents as Remedial Reading Tutors.
Wellington: New Zealand Council for Educational

' The answer o this question is definitely, ye§ Cur , Research Monograph, in preparation.
_pat retnhts wre:re cotncemed en::ut%h tc: ails\g‘ rese:rc?ers Related research
yr home twi week, eri
into thex cea ey 100 rsko Clay. M. M. Reading. The Patterning of Compfex

showing us how they coped with their child’s Bohaviour. Auckiand: Heinemann Educational Books,

acadermic (reading ) difficulties?

difficultiel, and they found the time to regutarly tutor 1972
«theur child insome cases, a successM tuton_ng Forehand. R. & Atkeson, B. M. ‘Generality of Treatment
v programme was established in families despite some : Effects with Parents as Therapists: A Review of
combination of financial hardship, employnient Assessment and implementation Procedures, in X
insecunity, emotional strain in the family and anacute ‘Behaviour Therapy, Vol. 8, No. 4. 1977, '
R qr)_(y?aqv of space Glynn, E. L. &MCNaugmon S. S.“Trust Your Own |
) Yarents who appear not to want to help. or to be s Observations: Criterion-referenced Assessment of
= udinterested in theit children’s schoo! work, may fack ‘ Siagu;%_gogre&% /in The Slow L earning Child. Vol 22.

' confidence in their own abilities. or may, very often

correctly. fecognise that they lack the appropriate Graziano, A. M. "Parents as Behaviour Therapists.’

" Progress in Behaviour Moditication, Vol. 4, odtted by M

sk:it.é When professionars providg practical guidelines Hersen. R. M. Eisler. and P. M. Miller Neyw York: Academic
« and individualized help. ‘apathetic’ parents frequently press, 1977 .
turn mto skilied tutors!: ' McNatjghton, S S. & Delquadri, J.'Error Attention
’ - . ' . Tutoring in Oral Reading'. in Behaviour Analysis in New
- . Zealand 1978, University of Auckkand Education
. N\ o Department, 1978. Available from NZCER.




